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Moreover, if the system is to "work for everyone", the alternatives 

available to those who are not selected must be seen to be 

potentially beneficial - for them, and for the wider community (as 

might be the case if selection took place later, at a point where the 

curriculum changed to offer different pathways, as in the German split 

between academic and vocational tracks around age 15). 

- Whatever one's view of "faith-based" schools, the table on page 32 

makes plain the consequences of allowing free schools based on 

"faith".  



II. Training Mathematics teachers using a research and evidence based approach 

in a PGCE led by a University Education Department working with a 

consortium of local schools 

III. Providing subject-based CPD for teachers 

IV. Providing expert governors for schools 

V. Outreach, including discipline-based widening participation and enrichment 

activity for all local schools 

VI. Schemes such as the Undergraduate Ambassadors Scheme that place 

university Mathematics students in schools to work with teachers. 

VII. Providing advice on careers and programmes of study 

VIII. Working with Local Education Authorities to support teachers and improve 

teacher subject knowledge, and generally assisting them with subject advisory 

work. 

IX. Mid-career secondment to allow significant numbers of serving teachers to 

register for Masters degrees. 

X. Providing twilight sessions for teachers. 
 

Activity in these areas already takes place, but in some cases is threatened or has 

dwindled because of reduced funding and recognition of such work.  Those carrying 

out such work may do it as a voluntary extra, not advancing their own career 

progression and in extreme case even damaging this. 



conflicting pressures on those universities that might otherwise have shown an 

interest.) 

 

The expertise residing in universities should be seen as, and should be deployed as, a 

national resource.  Universities have traditionally contributed in this spirit   

   (i) by working with exam boards to ensure that key national assessments are in 

some way consistent with each discipline (e.g. Mathematics); 

   (ii) by setting transparent admissions standards for academic school leavers, which 

indicate clearly to schools what 18 year olds are expected to achieve; 

   (iii) by engaging in outreach activity which is broader than, but consistent with, (i) 

and (ii). 

The first of these (i) has been systematically dismantled during the last 20-25 years.   

 

Also the third (iii) has been often been diverted into schemes that are centrally 

administered within each university (e.g. to satisfy OFFA requirements in a way that 

is easier for the institution to document) - thereby often reducing altruistic activities 
by individuals and departments in particular disciplines.  An important part of 

Widening Participation activity 



   *  Do we accept the need for divergence along clearly distinct pathways at some stage? 

   *  If so, what is the most appropriate first stage?  And what pathways are available 

to students after this divide?   

   *  And how should this be managed to ensure the resulting system "works for 

everyone"?   

 

Notwithstanding its bold title, the consultation paper continues to ignore these key 

questions.  Hence we urge the Department to hit the "Pause" button, and to 

consider a more serious public debate, informed by well-researched analysis, before 

rushing ahead.   

 

In particular: 

   * It is assumed that the basic age for selection should be age 11.  (Access at later 

ages is mentioned in passing.  But this idea is not new, and the system has repeatedly 

failed to make this an effective option.) 

   * The consultation paper fails to acknowledge the pernicious effect of "coaching", 
or to take responsibility for exploring an improved approach to selection which 

minimises its impact.    

   * There is no acknowledgement of the total lack of public scrutiny of the selection 

instruments on which this policy and expenditure is based (namely, the tests 

themselves), which come from just two totally unaccountable sources (GL-education 

- recently acquired by InvestCorp, and CEM). 

   * Before we have anything like "schools that work for everyone" we need an 

effective national strategy to address the acute shortage of Mathematics teachers.  

   * Existing policy suggests that the curriculum pathways - both for those who are 

selected and for those who are not - are obliged to be "academic".  Yet there is no 

recognition of the challenge of making sense of the obligatory "academic" pathway 

within those schools that have been deprived of their "more academic" students 

through top-slicing selection. 

 

From a mathematical viewpoint, selection, and the attempt to involve independent 

schools more extensively, look like a distraction from the more serious challenge of 


